Textbooks play a very crucial role in the process of language teaching and learning. They affect the whole language learning/teaching process. This study aims to evaluate the effectiveness and suitability of the EFL textbooks produced by the Ministry of Education and used in Iranian educational system from teachers' versus learners' points of view in a comparative way. To this end, the study employed a survey based design. The data were collected through questionnaires with 27 close-ended items consisting of five different sections. The results showed that both the teachers and the learners believed that the high school English textbooks are highly ineffective in increasing learners' motivation to learn English, in increasing the learners' accuracy in producing pragmatically correct sentences, in increasing learners' fluency in speaking English, in improving learners' language skills, and in engaging the learners in learning about the target language culture. It can be concluded that the English textbooks used in Iranian high schools cannot meet the Iranian learners' and teachers' needs and wants since they are grammar-based. Thus, based on the findings of this study, the textbook designers can take into account the teachers' and learners' preferences and perceptions when designing the new editions of these textbooks.
any curriculum. Generally speaking, no textbook can be perfect, therefore, textbook evaluation is very important to clarify the suitability of the sources and find the best one (Gholami, Nikou, & Soultanpour, 2012).
C. Textbook Evaluation in Iranian Context
When it comes to teaching English, the textbook issue would be considered as one of the most important topics in countries like Iran in which this language is considered as a foreign one. As a matter of fact, the primary goal of learning English in Iran is to help learners to promote a universal understanding, to become familiar with science, literature, and art of English speaking countries and to find and access sources of information in English (Birjandi & Soheili, 1982 , as cited in Rahimi & Hassani, 2012) . Failing to achieve these goals in Iranian language classes has caused the national EFL curriculum to be carefully scrutinized in order to find the sources of the de-motivation of the learners and the reasons behind the failure of language programs in Iran (Birjandi & Soheili, 1982 , as cited in Rahimi & Hassani, 2012) . Through the evaluation of high school textbooks, Yarmohammadi (2002) found that high school textbooks suffer from a number of shortcomings, such as ignoring oral skills and the interchangeable use of English and Persian names. Through the analysis of ten EFL/ESL textbook reviews as well as 10 EFL/ESL textbook evaluation checklists, Ansary and Babaii (2002) provided an outline of the common core features of standard EFL/ESL textbooks, and reached the conclusion that not every textbook would have these features. Jahangard (2007) evaluated four EFL textbooks that are used in the Iranian high schools and are produced the Ministry of Education. He discussed the merits and demerits of the textbooks with reference to 13 common criteria extracted from different materials evaluation checklists (Jahangard, 2007) . The results of the study indicated that book four had better features in comparison with the three other textbooks which needed huge revisions and modifications (Jahangard, 2007) . In their paper, Farrokhi and Saadi (2013) carried out an evaluation of perceptions of Iranian EFL learners who constitute the users of the firstyear high school textbook towards tasks and speech acts and to compare their perceptions with the actual content of their textbooks. The comparison demonstrated that the learners generally rated tasks and the teaching of speech acts as being highly effective in the learning of English, and they rated the language functions section of their textbook to be ineffective in this regard. These findings show that there are wide gaps between the Iranian learners' perceptions and the actual content of their textbooks (Farrokhi & Saadi, 2013) .
Reviewing the literature disclosed some gaps which were as prompts to conduct this study which is the second phase of the MA theses in whose previous phases the items were grouped together and analyzed (actual activities, vocabulary, reading, grammar, language functions, pronunciation practice, physical make-up, speaking section and writing section) via SPSS. Therefore, in this second phase, the questions related to motivation, accuracy, fluency, language skills and target language culture in the questionnaire grouped together and analyzed via SPSS. A sample of these questions is provided in the Appendix.
The following research question was tackled to be answered in this paper: Research Question: What are the similarities and differences between the Iranian EFL learners' and teachers' perceptions in terms of the high school English textbooks?
Null Hypothesis: There is no significant difference between Iranian EFL learners' and teachers' perceptions in terms of the high school English textbooks.
Alternative Hypothesis: There is a significant difference between Iranian EFL learners' and teachers' perceptions in terms of the high school English textbooks.
III. METHODOLOGY

A. Design of the Study
This study employed a survey based design in which a combination of both qualitative and quantitative dimensions of data collection was used. The use of different data collection methods will lead to deeper insight into the understanding of the phenomenon under investigation.
B. Participants
A total of 300 female language learners with the age span of 15 to 18 and 50 female English teachers participated in this study. Both groups had a bilingual background of Turkish and Persian.
C. Materials
The materials used in this study included semi-structured interviews and questionnaires. As a matter of fact, the questionnaires had 5-point scales in the Likert format and the teachers and the learners were asked to mark their beliefs by ticking one of the five boxes in each elicitation question. The data emerging from ticking one of the 5-point scales were numerical. Hence, they were analyzed quantitatively. A sample of the items of the questionnaire is provided in the Appendix.
D. Procedures
After obtaining the necessary permissions from the Ministry of Education in both Urmia and Salmas and also from the schools and the teachers, the questionnaires were distributed among 300 learners and 50 teachers. To be more specific, the questionnaire disseminated and collected simultaneously in the same day. The same questionnaire was also administered to the teachers at their convenience. The interviews were conducted with 2 teachers and 6 learners. Each interview protocol was carried out face-to-face with the teachers and the learners. For analyzing the survey data collected by means of the questionnaire first the answers were quantified. Each option of the items was ranked (Highly effective 1, Somewhat effective 2, I do not know 3, Somewhat ineffective 4, and Highly ineffective 5).
IV. DATA ANALYSIS & RESULTS
In order to answer the research question, descriptive statistics, independent sample t-test were used. Table 1 . Table 2 . Table 3 . Table 4 . Table 5 . Tables 1, 2, and 3 show that the percentage of the learners' responses rating the first-year, the second-year, and the third-year high school English textbooks as being ineffective in increasing learners' motivation to learn English, in increasing learners' accuracy in producing pragmatically correct sentences, in increasing learners' fluency in speaking English, in improving learners' language skills, and in engaging the learners in learning about the target language culture is far higher than the percentage of the responses that rated them as being effective in this regard. Moreover, Tables 4, 5, and 6 show that the percentage of the teachers' responses rating the first-year, second-year, and the thirdyear high school English textbooks as being ineffective in increasing learners' motivation to learn English, in increasing the learners' accuracy in producing pragmatically correct sentences, in increasing learners' fluency in speaking English, in improving learners' language skills, and in engaging the learners in learning about the target language culture is far higher than the percentage of the responses that rated them as being effective in this regard.
Results of the Descriptive Statistics for the Analysis of Items related to Motivation, Accuracy, Fluency, Language Skills, and Target Language Culture in the Questionnaire regarding the Effectiveness of the First-Year High School English Textbook from the Learners' Perspective are presented in
Results of the Descriptive Statistics for the Analysis of Items related to Motivation, Accuracy, Fluency, Language Skills, and Target Language Culture in the Questionnaire regarding the Effectiveness of the Second-Year High School English Textbook from the Learners' Perspective are presented in
Results of the Descriptive Statistics for the Analysis of Items related to Motivation, Accuracy, Fluency, Language Skills, and Target Language Culture in the Questionnaire regarding the Effectiveness of the Third-Year High School English Textbook from the Learners' Perspective are presented in
Results of the Descriptive Statistics for the Analysis of Items related to Motivation, Accuracy, Fluency, Language Skills, and Target Language Culture in the Questionnaire regarding the Effectiveness of the First-Year High School English Textbook from the Teachers' Perspective are presented in
Results of the Descriptive Statistics for the Analysis of Items related to Motivation, Accuracy, Fluency, Language Skills, and Target Language Culture in the Questionnaire regarding the Effectiveness of the Second-Year High School English Textbook from the Teachers' Perspective are presented in
The Obtained Mean and Std. Deviation for Learners' and Teachers' Perceptions about Motivation, Accuracy, Fluency, Language Skills, and Target Culture (Book 1) Table 7 demonstrates that the mean score difference is not meaningful in terms of fluency, language skills, and target language culture. However, as can be seen, the mean score difference is meaningful in terms of motivation, and accuracy.
The Obtained Mean and Std. Deviation for Learners' and Teachers' Perceptions about Motivation, Accuracy, Fluency, Language Skills, and Target Culture (Book 2) Table 8 demonstrates that the mean score difference is not meaningful in terms of accuracy, fluency, language skills, and target language culture. However, as can be seen, the mean score difference is meaningful in terms of motivation. Table 9 demonstrates that the mean score difference is not meaningful in terms of accuracy, and fluency. However, as can be seen, the mean score difference is meaningful in terms of motivation, and language skills, and target language culture. The results of Table 10 about the motivation and accuracy in terms of the first-year high school English textbook indicate that the level of meaningfulness is less than 0.05. It could be concluded that there is a meaningful difference between learners' perceptions and teachers' perceptions in terms of motivation to learn English, and in terms of accuracy in producing pragmatically correct sentences. However, the results of Table 10 about the fluency, language skills, and target language culture in terms of the first-year high school English textbooks, indicate that the level of meaningfulness is more than 0.05; therefore, the mean score difference is not meaningful. So there is no significant difference exists between learners' perceptions and teachers' perceptions in terms of fluency in speaking English, in terms of language skills, and in terms of target language culture.
The Obtained Mean and Std. Deviation for Learners' and Teachers' Perceptions about Motivation, Accuracy, Fluency, Language Skills, and Target Culture (Book 3)
Independent Sample t-test results for Learners' and Teachers' Perceptions about Motivation, Accuracy, Fluency, Language Skills, and Target Culture of Book1
Independent Sample t-test results for Learners' and Teachers' Perceptions about Motivation, Accuracy, Fluency, Language Skills, and Target Culture of Book2
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JOURNAL OF LANGUAGE TEACHING AND RESEARCH The results of the Table 11 about the motivation in terms of the second-year high school English textbook indicate that the level of meaningfulness (.008) is less than 0.05. Therefore, there is a meaningful difference between learners' perceptions and teachers' perceptions in terms of motivation to learn English. However, the results of the Table 11 about the accuracy, fluency, language skills, and the target language culture in terms of the second-year high school English textbooks, indicate that the level of meaningfulness is more than 0.05; therefore, the mean score difference is not meaningful. According to this Table and results, no significant difference exists between learners' perceptions and teachers' perceptions in terms of accuracy in producing pragmatically correct sentences, fluency in speaking English, in terms of language skills, and in terms of target language culture. The results of Table 12 about the motivation, language skills, and the target language culture in terms of the thirdyear high school English textbook indicate that the level of meaningfulness is less than 0.05. According to this Table and results, there is a significant difference between learners' perceptions and teachers' perceptions in terms of motivation to learn English, in terms of the four language skills, and in terms of target language culture. However, the JOURNAL OF LANGUAGE TEACHING AND RESEARCH 1121 results of Table 12 about the accuracy and fluency in terms of the third-year high school English textbook indicate that the level of meaningfulness is more than 0.05; therefore, the mean score difference is not meaningful. According to this Table and results, there is no significant difference between learners' perceptions and teachers' perceptions in terms of accuracy in producing pragmatically correct sentences and fluency in speaking English.
Independent Sample t-test results for Learners' and Teachers' Perceptions about Motivation, Accuracy, Fluency, Language Skills, and Target Culture of Book3
V The results of the data analysis indicated that the level of meaningfulness in fluency, language skills, and target language culture of the first-year high school English textbook is more than 0.05; therefore, the mean score difference is not meaningful. Therefore, no significant difference exists between learners' perceptions and teachers' perceptions in terms of fluency, language skills, and target language culture of the first-year high school English textbook. It can be concluded that this result confirms the null hypothesis and rejects the alternative hypothesis. The results of the data analysis also indicated that the level of meaningfulness in motivation section, and accuracy of the first-year high school English textbook is less than 0.05. Therefore, there is a meaningful difference between learners' perceptions and teachers' perceptions in terms of motivation, and accuracy of the first-year high school English textbook. It can be concluded that this result rejects the null hypothesis and confirms the alternative hypothesis. The difference in mean scores between teachers and learners in terms of motivation demonstrates that teachers' opinions toward the ineffectiveness of the first-year high school English textbook in increasing the motivation of the learners to learn English are stronger than those of the learners, therefore, the difference in views may be due to the fact that teachers look at the books with their critical view and the experiences they have in teaching different books by which they can analyze with more details, moreover, the difference in mean scores between teachers and learners in terms of accuracy demonstrates that learners' opinions toward the ineffectiveness of the first-year high school English textbook in increasing the accuracy of the learners in producing pragmatically correct sentences are stronger than those of the teachers, therefore, the difference in views can be attributed to the fact that learners are more sensitive than the teachers and have a tendency towards producing correct sentences however, the teachers have a tendency towards focusing on meaning and fluency.
The Comparison of the Results of the Items related to Motivation, Accuracy, Fluency, Language Skills, and Target Culture regarding the Second-Year High School English Textbook from the Learners' Perceptions vs. the Teachers' Perceptions
The results of the data analysis indicated that the level of meaningfulness in accuracy, fluency, language skills, and target language culture of the second-year high school English textbook is more than 0.05; therefore, the mean score difference is not meaningful. Therefore, no significant difference exists between learners' perceptions and teachers' perceptions in terms of accuracy, fluency, language skills, and target language culture of the second-year high school English textbook. It can be concluded that this result confirms the null hypothesis and rejects the alternative hypothesis. The results of the data analysis also indicated that the level of meaningfulness in motivation section of the second-year high school English textbook is less than 0.05. Therefore, there is a meaningful difference between learners' perceptions and teachers' perceptions in terms of motivation section of the second-year high school English textbook. It can be concluded that this result rejects the null hypothesis and confirms the alternative hypothesis. The difference in mean scores between teachers and learners in terms of motivation demonstrates that teachers' opinions toward the ineffectiveness of the second-year high school English textbook in increasing the motivation of the learners to learn English are stronger than those of the learners, therefore, the difference in views can be attributed to the teachers' critical look at the books and their experiences in teaching different books.
The Comparison of the Results of the Items related to Motivation, Accuracy, Fluency, Language Skills, and Target Culture regarding the Third-Year High School English Textbook from the Learners' Perceptions vs. the Teachers' Perceptions
The results of the data analysis indicated that the level of meaningfulness in accuracy, and fluency of the third-year high school English textbook is more than 0.05; therefore, the mean score difference is not meaningful. Therefore, no significant difference exists between learners' perceptions and teachers' perceptions in terms of accuracy, and fluency of the third-year high school English textbook. It can be concluded that this result confirms the null hypothesis and rejects the alternative hypothesis. The results of the data analysis also indicated that the level of meaningfulness in motivation section, language skills, and target language culture of the third-year high school English textbook is less than 0.05. Therefore, there is a meaningful difference between learners' perceptions and teachers' perceptions in terms of motivation section, language skills, and target language culture of the third-year high school English textbook. It can be concluded that this result rejects the null hypothesis and confirms the alternative hypothesis. The difference in mean scores between teachers and learners in terms of motivation, language skills, and target language culture demonstrates that teachers' opinions toward the ineffectiveness of the third-year high school English textbook in increasing the motivation of the learners to learn English, in improving the learners' four language skills, and in engaging the learners in learning about the target language culture are stronger than those of the learners, therefore, the difference in views 1122 JOURNAL OF LANGUAGE TEACHING AND RESEARCH
